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No-one is born hating another person because of the colour of his skin, 

or his background, or his religion. People must learn to hate, and if they 

can learn hate, they can be taught love, for love comes more naturally 

to the human heart than its opposite.

         Nelson Mandela
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Legislative
context

Show Racism the Red CardEquality Act 2004-2015

In Ireland, policy sets out to ensure all are treated equality 
and that no one should experience discrimination.  From 
the late 1990s, the Irish government set about introducing 
comprehensive legislation to ensure equality.  The Equality 
Acts ensure equal treatment in employment and also in 
access to goods and services and specifically education.

The nine grounds on which discrimination is outlawed by 
the Equality Acts 2004-2015 are:

• Gender
• Civil status 
• Family status
• Sexual orientation
• Religious belief
• Age 
• Disability
• Race, colour, nationality, ethnicity
• Membership of the Traveller community

The Irish Human Rights & Equality Commission was 
established to ensure public awareness and ensure that 
people are able to have their rights vindicated.  Their 
website includes information on a person’s rights to 
equality with regards to employment, access to goods and 
services and education.  More information can be accessed 
here www.ihrec.ie/ 

Criminal legislation
Racism can occur in the form of discrimination and the 
Equality Act covers this aspect of racism. The following are 
examples of how racism can be understood as a crime:

• Racist graffiti can be prosecuted under the Criminal 
Damage Act 2009

• Racist abuse or threatening or insulting language can 
be prosecuted under the Public Order Act 1994, Section 
6

• Racist violence could be prosecuted under the Public 
Order Act 1994 Section 15 or it could be pursued 
through the Non-Fatal Offences Against the Person Act 
1997, which also covers areas such as harassment. 

‘Football Against Rac-
ism in Europe’ Fort-

night 

Show Racism the Red Card (SRTRC) programmes offer an opportunity to integrate anti-racism 
education into the learning experiences of pupils.    This engagement can be in the form of a 
workshop, watching the SRTRC video, or through the context or involvement in a creative project.  
We strongly encourage you to consider using this education pack in the context of one or more 
of our programmes.

SRTRC programmes include: 

Education
workshops

Club Welcome for 
Refugees

Anti-Racism Creative 
Competition

Anti-Racism Creative 
Competition

www.theredcard.competition - Anti Racism Creative Competition

www.theredcard.ie/fare - Football Fortnight of Action against Racism (FARE)

www.theredcard.ie/wear-red-day - Wear Red against Racism
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While the activities and resources of this pack 
are designed to facilitate understanding and 
broaden young people’s perspectives with 
regards to racism and related issues, some of the 
themes may cause prejudice and stereotypes 
to surface.  It is important to be mindful of the 
context of your setting when using this resource.   
No one should feel picked on because they have 
views that are different.  Educators will have to 
work hard to ensure discussions are conducted 
in a respectful way. 
It is important that the lesson does not become 
a platform for racist or similar remarks and the 
need for balance should not be regarded as 
inhibiting a clear stand against racism.  Instead, 
students need to understand that there are 
certain behaviours, such as racism and bullying, 

Prior to deliveryCurriculum links

SPHE
• To foster in the child a sense of care and 

respect for him/herself and others 
• To develop in the child a sense of social 

responsibility, a commitment to active 
and participative citizenship and an 
appreciation of the democratic way of life

• To enable the child to respect human 
and cultural diversity and understand 
interdependent nature of the world

Anti-racism education is relevant right across the curriculum.  

English
• Create, foster and maintain the child’s 

interest in expression and communication
• Develop the child’s ability to engage 

appropriately in listener- speaker relation
• Develop confidence and competence and 

speaking
• Develop cognitive ability and the capacity 

to clarify thinking through oral language
• Enhance emotional, imaginative and 

aesthetic development through oral 
experiences

SESE
• To enable the child to acquire knowledge, 

skills and attitudes so as to develop an 
informed and critical understanding of 
social issues

• To reinforce and stimulate curiousity 
and imagination about local and wider 
environments

• To enable the child to play a responsibility 
role as an individual, as a family member, 
a member of regional, local and national 
communities

• To foster an understanding and concern 
for, the interdependence of all.

• To cultivate humane and responsible 
attitudes and an appreciation of the world 
in accordance with beliefs and values

PE
• To promote the physical, social, emotional 

and intellectual development of the child
• To develop positive personal qualities

Drama
• Enable the child to create a permanent 

bridge between make-believe play and the 
art form of theatre

• To develop the children’s ability to enter 
physically, emotionally and intellectually 
into the drama world in order to promote 
questioning, empowering and empathetic 
skills

which are not to be tolerated.  It is advisable 
to establish ground rules before beginning, 
particularly if there may be underlying tensions 
or patterns of discrimination within the group.
Other important principles of facilitation include:
 
• Respect others and their views.
• Establish rules about agreeing/disagreeing 

with others.  You may need to model this 
behaviour and how to express disagreement 
in a respectful way e.g. I understand what 
……….. is saying but I disagree with the idea 
that ….., I agree with ……. that ………. but I also 
think  …………., I’m not sure if I agree with 
………. because ……………

• Challenge opinions, not people.  
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Show Racism the Red Card
VIDEO

Section 1
Welcome to Show Racism the Red Card
In this video, we will look at the issue of racism, what it is, how it happens, its impact and 
how we can respond.  We will also look at how we live, work, study and play together.  We 
spoke to Irish international soccer players, coaches, young people from Hansfield ETSS 
and St Pauls CBS secondary schools and others about their views on racism.
Racism is a word we hear a lot, but what exactly is it and how do we recognise it?  Who 
experiences it?

Section 2
How does racism happen?  Let’s hear some more.

Section 3
We have looked at what racism is, what is looks like and what it sounds like.  What is the 
impact?

Section 4
Ireland is a changed country.  We have people from different nationalities, religions and 
various backgrounds.  What is it like to live with this diversity? 

Section 5
If we work together, we can tackle racism.  
Thank you for watching.  We hope it has helped you to understand and learn.  We hope 
that we can all work together and Remember- Show Racism the Red Card!

Activities

What is Racism/ Discrimination?

3rd/4th Class

SPHE

Strand:  Myself and other people

Strand Unit:  My friends and other people
• Respect and show consideration for the views, beliefs and values of others

Strand:  Myself and the wider world

Strand Unit:  Developing citizenship
• Be aware of the importance of mutual respect and sensitivity to the different values and attitudes held by others
• Examine how justice, fairness and equality may or may not be exemplified in a community
• Explore some of the issues and concerns in the local or national community

Curriculum Links

5th/6th Class

SPHE

Strand:  Myself and other people

Strand Unit:  My friends and other people
• Explore how the opinions, views or expectations of others can influence how people relate to each other, either 

positively or negatively

English

Strand: Receptiveness to Language

Strand Unit:  Oral Language
• Experience the teacher’s use of challenging vocabulary and sentence structure

Strand: Competence and confidence in using language

Strand Unit:  Oral Language
• Give and take turns in speaking and experience a classroom environment in which tolerance for the views of oth-

ers is fostered
• Present ideas that are relevant to the subject in a logical sequence

• Summarise and prioritise ideas

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues that directly affect their life
• Discuss what he/she knows of a particular topic as a basis for encountering new concepts
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Activity 1 What is racism?
Time: 15 minutes
Learning Focus:  Understanding racism

On your white board, write

Racism is __________________

On the grounds of    ______________
      ______________
     ______________
     ______________

Ask the young people to fill in the gaps to help us come to a definition of racism.  Use the 
Think-Pair-Square-Share strategy to facilitate each student engaging with the discussion (even 
if they do not share with the class) i.e. give a silent thinking period, ask the pupils to share with 
a partner, ask two partner groups to join together and discuss their reflections, finally ask the 
groups to share back to the whole class on their thoughts and ideas.  

Explore the action of racism, what it involves and who is affected by racism.  Sometimes different 
words are thrown up to help answer but while racism is broader than on the grounds of skin 
colour, it is a specific form of discrimination (Could this sentence be rephrased to make the 
meaning clearer?).  Racism happens through discrimination on the grounds of skin colour, 
nationality, religion and culture. 

Key questions:
• What words could fill these spaces?
• What does racism look like?  What makes you say that?
• Where do you think racism comes from?
• Who is affected by racism?  What makes you say that?
• Do you think society has changed with regard to racism in the last fifty 

years?  What makes you say that?

What is Race? The term ‘race’ is often mentioned when trying to understand racism.  ‘Race’ is an 
arbitrary meaningless term and this needs explaining.  In the past, people believed there were 
different races of people.  Racists have used this idea to label certain ‘races’ as fundamentally 
different and inferior.  However, we now know through genetics that is just one species to which 
we all belong and that people of all colours and appearances have similar potential.  There is 
only one race - the human race!

1Strand:  Myself and other people

Strand Unit:  Relating to others
• Begin to appreciate the importance of maintaining a personal stance while also respecting the beliefs, values and 

opinions of others

Strand:  Myself and the wider world

Strand Unit:  Developing citizenship
• Explore how inequality might exist in the local community and suggest ways in which this might be addressed
• Explore how justice and peace can be promoted between people and groups

English
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Experience from the teacher a growing elaboration and sophistication in the use of vocabulary and sentence struc-

ture
• Listen to expressions, reactions, opinions and interpretation and retell or summarise them

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Converse freely and confidently on a range of topics
• Give and take turns in an environment where tolerance for the views of others is fostered
• Explore the possibilities of language and sentence structure in expressing increasingly complex thoughts
Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues of major concern
• Discuss ideas and concepts encountered in other areas of the curriculum
• Use a discussion of the familiar as the basis of a more formal or objective grasp of a topic or concept
• Argue points of view from the perspective of agreement and disagreement through informal discussion and in the 

context of formal debates

Strand:  Emotional and imaginative development through language
Strand Unit:  Oral Language
• Discuss with others their reactions to everyday experiences and to local, national and world events
• Discuss the concerns of other children

History
Strand:  Politics, conflict and society
Strand Unit:  Ireland, Europe and the world, 1960 to the present
• Explore, discuss, compare and develop some simple understanding of the attitudes, beliefs, motivations and ac-

tions of differing individuals and groups of people in the past
• Begins to develop some appreciation of the ‘mind-set’ of former generations
• Acquire insights into the attitudes and actions of people in contemporary Ireland

Strand:  Continuity and change over time
Strand Unit:  Literature, art, crafts and culture
• Identify examples of change and continuity in the ‘line of development’
• Identify the factors which may have caused or prevented change. 
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Activity 2 Introducing topic of racism 

Time: 15 minutes
Learning Focus: Understanding racism

As you read some or all the following pairs of characteristics, instruct the participants to move 
to the left side of the room if the first characteristic describes them and to the right is the second 
describes them.

After the activity, ask the participants what they thought the point was of the activity.  Use 
Think-Pair-Square-Share (as explained in Activity 1) for some of the questions to facilitate full 
engagement.

Key questions:
• What do you think the purpose of this activity was?
• Are there advantages to categorising people into groups?  Are there disad-

vantages to categorising people into groups?  Taking both sides into ac-
count, do you think we should categorise people into groups?

• What would it be like if society discriminated on these categories? E.g. 
What if people who had brown hair were considered less intelligent than 
others?  What is people who were left handed were prohibited from own-
ing property?

If we don’t discriminate on these grounds, then it doesn’t make sense to discriminate on the 
grounds of skin colour, nationality, religion and culture.

People with long hair
People with short hair

People with brown eyes
People with other coloured eyes

People who are taller than 120 cm/ 4ft
People who are shorter than that

People who are have brown hair
People who have other coloured hair

People who are left handed
People who are right handed

Activity 3 Racism or Respect 

Time: 15 minutes
Learning Focus: Understanding racism

Write on the white board two words ‘Racism’ and ‘Respect’.  Give the participants post-it notes 
and ask them to write down as many words as possible on the post-its that they associate with 
each word.  Ask the participants to stick the post-its next to the word as appropriate.

Read through the words with the group and bring out the idea that the words associated with 
the word ‘racism’ are negative, whilst those associated with ‘respect’ are positive’.  This is why 
we need to prevent racism and encourage respect.

After the activity, ask the participants what they thought the point was of the activity.  Use 
Think-Pair-Square-Share (as explained in Activity 1) for some of the questions to facilitate full 
engagement.

Key questions:
• What words come to mind when you hear the word ‘racism’?
• What words come to mind when you hear the word ‘respect’?
• What trend do you see in the words related to ‘racism’?
• What trend do you see in the words related to ‘respect’?
• How should this affect our actions?

A changing Ireland 

3rd/4th Class

SPHE

Strand:  Myself 

Strand Unit:  Self-identity
• Realise that each person has a unique contribution to make to various groups, situations and friendships

Strand:  Myself and others
Strand Unit:  Myself and my family
• Understand that families often undergo planned or unplanned changes that may be pleasant or difficult
• Compare and contrast life-styles of families in urban and rural areas, in different areas, in different countries, and 

in different cultures within and outside Ireland.

Strand:  Myself and others
Strand Unit:  Relating to others
• Listen carefully and reflectively to others
• Use language, gestures and other appropriate behaviour to perform social functions

Curriculum Links

2 3
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Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• appreciate the diversity of people or groups within communities and the importance of mutual respect, empathy 

and understanding for living together in peace and harmony

English 

Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Experience from the teacher a growing elaboration and sophistication in the use of vocabulary and sentence 

structure
• Listen to expressions, reactions, opinions and interpretation and retell or summarise them
• Be continually aware of the importance of gesture, facial expression, audibility and clarity of enunciation in com-

municating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Converse freely and confidently on a range of topics
• Give and take turns in an environment where tolerance for the views of others is fostered
• Explore the possibilities of language and sentence structure in expressing increasingly complex thoughts

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Use a discussion of the familiar as the basis of a more formal or objective grasp of a topic or concept

Strand:  Emotional and imaginative development through language
Strand Unit:  Oral Language
• Discuss the concerns of other children

English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Listen to, retell and tape a narrative or a description taking turns giving the account
• Become increasingly aware of the importance of gesture, facial expression, tone of voice, audibility and clarity of 

enunciation in communicating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Give and take turns in speaking and experience a classroom environment in which tolerance for the views of oth-

ers is fostered
• Practise the common social functions in the everyday context of class and school

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues that directly affect their life
• Make presentations to the class about their own particular interests

History
 
Strand:  Local Studies
Strand Unit:  My family
• Explore aspects of personal family history of the family history of a person known to them
• Examine changes and examples of continuity in the lives of parents and grandparents
• Collect and use a range of simple historical evidence

Strand:  Story
Strand Unit:  Stories from the lives of people in the past
• Examine and begin to make deductions from some simple relevant evidence

Geography
 
Strand:  Human environments
Strand Unit:  People living and working in the local area and People living and working in a contrasting part of Ireland
• Learn about and come to appreciate and respect the people and communities who live and work in the locality 

and in a contrasting part of Ireland

Strand:  Human environments
Strand Unit:  People and other lands
• Develop an awareness of the interdependence of these people and people in Ireland
• Begin to develop a sense of belonging to local, county, national, European and global communities

5th/6th Class

SPHE

Strand:  Myself

Strand Unit:  Self-identity
• Recognise and appreciate that each person is a unique individual and that this individuality is expressed in many 

different ways

Strand:  Myself and others

Strand Unit:  Myself and my family
• Explore and discuss families and homes and how they can vary in many ways
• Examine some factors that can affect family life
• Compare and contrast the life-styles of families in different cultures, both in Ireland and abroad

Strand:  Myself and others
Strand Unit:  Relating to others
• - Listen actively to others and respect what each person has to say

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Recognise and understand the role of the individual and various groups in the community
• Become aware of elements of their own cultural heritage and traditions
• Recognise and acknowledge the various cultural, religious, ethnic or other groups that exist in a community or 

society and explore ways in which these differences can be respected
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Geography

Strand:  Human environments
Strand Unit:  People living and working in the local area and People living and working in a contrasting part of Ireland
• Learn about and come to appreciate the people and communities who live and work in the locality and in a con-

trasting part of Ireland

Strand:  Human environments
Strand Unit:  People and other lands
• Develop an increasing awareness of the interdependence of these people in these places and people in Ireland
• Learn to value and respect the diversity of people and their lifestyles in these areas and other parts of the world
• Become aware of the various ethnic, religious and linguistic groups of peoples in Ireland, Europe and the wider 

world
• Develop a sense of belonging to local, county, national, European and global communities

History 

Strand:  Story
Strand Unit:  Stories from the lives of people in the past
• Examine and begin to make deductions from some simple relevant evidence
• Express or record stories through oral forms

Activity 4 Learning something new about people

Time: 20 minutes (would need more time if you are to hear all children’s contributions)
Learning Focus: Understanding diversity

Break the group into pairs and ask the participants to find out what the other person’s name 
means and where it comes from.  Follow on by asking them to find out about their partner’s 
family history e.g. parts of Ireland/the world where their parent and grandparents have lived 
(or visited), current family members who may live in other parts of the world, and any other 
interesting facts about their ancestors.  You may need to set this as a homework task the night 
before to ensure the children know the answers to these questions.  Once all the participants 
have had the opportunity to speak with each other, invite them to feedback to the main group 
to share the information.

Reflection: The activity reveals that even in seemingly homogenously ethnic groups, there is 
diversity.  With each name, there is a story, which involves migration and more.  The activity can 
be an opportunity to learn something new from people we already know.

Key questions:
• What is the origin of your partner’s name?
• What interesting facts did you learn about their family history?
• What global connections were you able to identify in their story?
• Having listened to the histories of everyone in the class, what reflections 

come to mind?

4

3rd/4th Class

SPHE

Strand:  Myself 
Strand Unit:  Making decisions
• Recognise and explore how the views, opinions, expectations and responses of others can influence personal 

decisions or actions

Strand:  Myself and others
Strand Unit:  Relating to others
• Listen carefully and reflectively to others
• Use language, gestures and other appropriate behaviour to perform social functions

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Appreciate the diversity of people or groups within communities and the importance of mutual respect, empathy 

and understanding for living together in peace and harmony
• examine how justice, fairness and equality may or may not be exemplified in a community
• explore some of the issues and concerns in the local or national community
• become aware of their own culture and recognise traditions, festivals and celebrations that are unique to the 

locality, region or country

Curriculum Links

Prejudice & Stereotypes

English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Listen to, retell and tape a narrative or a description taking turns giving the account
• Become increasingly aware of the importance of gesture, facial expression, tone of voice, audibility and clarity of 

enunciation in communicating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Give and take turns in speaking and experience a classroom environment in which tolerance for the views of oth-

ers is fostered
• Practise the common social functions in the everyday context of class and school
• Initiate conversations and respond to the initiatives of others in talking about experiences and activities

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues that directly affect their life
• Discuss different possible solutions to problems
• Argue a point of view and try to persuade others to support it
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5th/6th Class

SPHE

Strand:  Myself 
Strand Unit:  Self-identity
• Recognise and appreciate that each person is a unique individual and that this individuality is expressed in many 

different ways
• Reflect on their experiences and the reasons for taking different courses of action
• Develop further the ability to express personal opinion, thoughts and ideas and listen to, respect, think about and 

comment critically and constructively on the views of others

Strand:  Myself and others
Strand Unit:  My friends and others
• Explore how the opinions, views or expectations of others can influence how people relate to each other, either 

positively or negatively

Strand:  Myself and others
Strand Unit:  Relating to others
• Listen actively to others and respect what each person has to say
• Examine the various ways in which language can be used to isolate and discriminate against people
• Begin to appreciate the importance of maintaining a personal stance while also respecting the beliefs, values and 

opinions of others

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Explore how inequality might exist in the local community and suggest ways in which this might be addressed
• Become aware of elements of their own cultural heritage and traditions
• Recognise and acknowledge the various cultural, religious, ethnic or other groups that exist in a community or 

society and explore ways in which these differences can be respected

PE 

Strand:   Athletics
Strand Unit:  Running
• Participate in team relays or shuttle relays in small groups

Strand: Outdoor and adventure activities
Strand Unit:  Outdoor challenges
• Undertake simple co-operative activities

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Converse freely and confidently on a range of topics
• Give and take turns in an environment where tolerance for the views of others is fostered
• Explore the possibilities of language and sentence structure in expressing increasingly complex thoughts
Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues of major concern
• Discuss ideas and concepts encountered in other areas of the curriculum
• Use a discussion of the familiar as the basis of a more formal or objective grasp of a topic or concept
• Argue points of view from the perspective of agreement and disagreement through informal discussion
• Justify and defend particular opinion or attitudes and try to persuade others to support a particular point of view

Strand:  Emotional and imaginative development through language
Strand Unit:  Oral Language
• Discuss the concerns of other children
• Discuss ideas. Concepts and images encountered in literature

PE 

Strand:   Athletics
Strand Unit:  Running
• Participate in team relays in small groups

Strand: Outdoor and adventure activities
Strand Unit:  Outdoor challenges
• Undertake simple co-operative activities

19 20

English 

Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Listen to expressions, reactions, opinions and interpretation and retell or summarise them
• Be continually aware of the importance of gesture, facial expression, audibility and clarity of enunciation in com-

municating with others
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Activity 5 Exploring Prejudice 

Time: 15 minutes
Learning Focus: Understanding prejudice

Separate the participants into groups and discuss three questions in relation to the three 
pictures.

• What is the name of the person in the picture?
• Where do they come from?
• What job do they have?

This activities, reveals a lot of opinions we have are based on assumptions.  These assumptions 
are not necessarily true.  However, it is important to be aware that we can all have prejudicial 
views.  It is important that we are aware of our prejudice before we act.

Name: Kathleen Lawrence
Irish and member of the Irish Travelling community.  Kathleen is studying for a 

Masters Degree in Human Rights at UCD.  Her undergraduate degree was in Civil Law 

and Sociology.  Being a Traveller is ‘vital part of my identity and the culture, heritage 

and traditions are important to protect’.

Name: Ibraheem Mu’azzam Tunau
Ibraheem is Nigerian and his religion is Islam.  His religion is very important to him.  

He is a medical surgeon at the Mater Hospital in Dublin.  He is living in Ireland for 18 

years but sometimes he still misses his home in Nigeria.

Name: Razan Ibraheem 
Razan is a journalist with online platform Storyful.  She is from Syria, is not religious, 

and has been living in Ireland since 2011.   She came to Ireland to study for a Masters 

degree but could not return home due to war.  Razan is optimistic about the future of 

Ireland and hopes one day to go back to Syria and help rebuild the country after years 

of war.

5

NAME:

Job:

Nationality:

NAME:

Job:

Nationality:

NAME:

Job:

Nationality:

ACTIVITY SHEET - Activity 5
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Activity 6 Treasure chest

Time: 20 minutes
Subject: PE (watch the video of this activity on training.theredcard.ie )
Learning Focus: Understanding the impact of discrimination

Note:  You will need at least 12 pupils for this game

Ground rules:

• The person waiting to run must be touching the corner with some part of 
their body 

• They may only run when the whistle sounds (if they are the first person) or 
when their returning teammate tags them (if they are a subsequent runner)

• You may only take one ball/beanbag per run
• If teams are uneven, the first player will run twice.

Facilitator sets up drill so that 2 teams are further away from the “Chest” than the other 2 
teams. On the whistle, the 1st player from each group runs into the chest, picks up 1 ball/
beanbag and runs back to their teammates. 2nd player can only go when tagged by player 1. 
Player 2 runs towards the Chest, picks up 1 ball/beanbag and runs back to their teammates. 
Player 2 tags player 3 etc and play continues until all of the balls/beanbags in the “Chest” are 
gone. The team that returns the quickest with most balls/beanbags at the end is the winner. 

Facilitator should watch for reaction/comments from the teams that are furthest away from 
the chest (i.e. teams being discriminated against).

Key Questions:
• Did you enjoy the game?  Why/why not?
• How did it feel to be on a team playing with an advantage/disadvantage?
• Why do you think we played this game?
• Can you think of anything in real life which is like this?

6 Activity 7 Witches of Glum

Time: 30 minutes
Learning Focus: Understanding prejudice 

Delivery:  Inform the students that you are going to read out a fairy story after which they will be 
asked to answer some questions. Inform them that this activity is a good test of their listening 
skills! Once you have read out the story hand out the statement sheets, individually or in pairs. 
The students need to use the information that they heard in the story to answer whether the 
statement is true or false

24

THE WITCHES OF GLUM 

Reprinted with the kind permission of Glasstap

www.trainerslibrary.com
where you can access other fantastic learning activities

7

story  time...
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The Story:
 Witches of Glum
Once upon a time, there was a great city called Glum that stood beside a lake in the kingdom 
of Bung. In the centre of the city was a castle, where the king lived with his only daughter, 
Christina. The king could no longer walk, but he was often seen being pushed around the city 
in a white, wheeled chair by his servants. Christina was a popular princess; happy and always 
willing to help others. The people of Bung often commented that she would make a good 
queen.

Now it so happened that as well as the king, his daughter and his subjects, there lived in the 
Kingdom of Bung two witches.  Groga, an ugly, disfigured witch, lived on the other side of 
the lake in a dark, damp cave. Gwendolyn, a beautiful witch who wore a gown that sparkled 
with the light of a thousand crystals, lived in a house to the West.

On the tenth anniversary of Groga’s arrival, the king was wheeled onto his balcony, where he 
addressed those gathered below. 

“Who will rid the kingdom of my arch enemy, Groga?” he asked. “Many brave men have ven-
tured forth on this mission before, but none of those sent have returned. Do any of you have 
the courage to complete this deed?” 

The crowd included Knights from all the surrounding lands; their proud horses neighed at 
the ruler’s words. But only one in the crowd spoke out – a stranger who had arrived the day 
before.
 “I will kill her,” said the stranger, “in return for your crown”. 

The king replied: “That is too much to ask, but I will give you half of all the gold in the city 
treasury if you rid the kingdom of her.” The stranger accepted the offer, and went to see the 
beautiful Gwendolyn. Gwendolyn was impressed by the stranger’s boldness, and she agreed 
to help in return for a share of the king’s gold. She went into another room, where she mixed 
a strange potion. This she poured into a small green bottle.
“This will you give the strength of ten men”, she said, handing the potion to the stranger. 
The stranger travelled from Gwendolyn’s house to the dark caverns on the opposite side of 
the lake, where Groga, who had seen her fate in a crystal ball, was waiting.
 “So, you have come, as many men before you have” she said, “Seeking the king’s favour?”

They fought for many hours but Groga was no match for her adversary. Eventually, tired and 
exhausted, she agreed to leave the kingdom for ever. The stranger returned to the city to 
claim the promised reward.

26

The Statements: True or False

1. The city was called Bung 

2. The city was ruled by an old King, who could no longer walk

3. The castle was in the centre of the city 

4. Groga was a wicked witch, who lived in a cave on the other side of the 

lake

5.  Princess Christina was very beautiful 

6. The stranger was a knight from far away

7.  The stranger wanted to be made King in return for killing Groga.

8.  The king offered the stranger a great fortune instead

9.  A good witch lived to the west of the city 

10. The stranger agreed to give Gwendolyn half of his gold if she helped 

him

11. Gwendolyn mixed a potion, which she poured into a green bottle

12. The stranger rode from Gwendolyn’s house to Groga’s cave

13. Groga had killed many men before 

14. Groga’s magic was no match for the stranger 

15. The Stranger used a magic potion to defeat Groga

story  time...

TRUE 
or 

  FALSE x
v ACTIVITY SHEET - Activity 7
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The Statements: SOLUTION

1. FALSE: The city is called Glum. The kingdom was called Bung 

2. FALSE: We are not told the King’s age. Those who said he was old were probably making 

an assumption based on the fact he ‘could no longer walk’ 

3. TRUE 

4. FALSE: At no point are we told that Groga is wicked. Participants probably assumed she 

was wicked because she was ugly and disfigured. We know too that the King doesn’t like 

her, but again nowhere does it say the King is good!

5. FALSE: Princess Christina was “popular”. She was also happy and willing to help others. 

But nowhere does it say she is beautiful! 

6. FALSE: The crowd “included knights”. We don’t know that the stranger was one. 

7. FALSE: We don’t know if the stranger is even a man, so we don’t know if he/she would 

be a king or a queen. Anyway, the stranger only asks for the crown – and doesn’t specifi-

cally state he/she wants a title, or even power. For all we know the stranger may have 

wanted to sell the crown on Ebay! 

8. FALSE: The King offers the stranger half of all the gold in treasury. We aren’t told how 

much gold is there – maybe none! 

9. FALSE: We are not told Gwendolyn is good – only that she is beautiful and wears a 

sparkly gown!

10. FALSE: He/She agreed to give her “a share”. We are not told what the share is. And of 

course we don’t know the stranger is a ‘he’. 

11. TRUE

12. FALSE: We don’t know the stranger ‘rode’. The story says “travelled”. 

13. FALSE: We don’t know whether Groga had killed anyone before. All we know is that 

those sent to kill her had not returned. Perhaps they had a change of heart and left the 

kingdom?

14. FALSE: We are not told that Groga used magic 

15. FALSE: We don’t know if the stranger used the potion given to him / her by Gwendolyn.

Key Questions:
• What might have influenced your answers to these questions?
• Why do we sometimes make assumptions?
• How can assumptions/stereotypes influence things in real life?
• What kind of actions can you take to prevent assumptions/stereotypes 

having a negative impact on you or those around you?

story  time...

Activity 8 I know a culture

Time: 15 minutes
Learning Focus: Understanding prejudice, assumptions and learning to live 
with diversity

Delivery: For each group, copy the “I know a culture” activity sheet provided below. Tell the 
students that you are going to give them a sheet describing various cultural rituals and, 
without discussing them with their peers, they need to decide how they feel about each ritual 
described and circle the relevant adjective.

Discussion: 
Once all the students have completed the activity, collect some thoughts from the room and 
ask why they felt this way. Then explain what the statements are actually describing: 

1. Taking your coat off as you enter someone’s house

2. Eating egg on toast for breakfast 

3. Having a cup of tea

4. Describes the position of women in Ireland and many other countries.

5. Going to the cinema 

Were they surprised? This activity highlights that the fact that the way in which we describe 
customs can make them sound strange and even frightening, but if we take the time to truly 
understand them, they may be perfectly ordinary.

Key Questions:
• How did you feel about the rituals described?
• Why do you think you felt like this?
• What influences our perceptions of rituals?
• How would it feel to be in a place where you were not familiar with any of 

the rituals?

28
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ACTIVITY SHEET - Activity 8

I know a culture

1. “They have a ritual involving the use of certain garments, only worn in certain seasons. The 

robing and disrobing of this garment and the timing of this has great cultural significance in 

the hospitality ritual.” 

Bizarre Delightful Interesting Disturbing Exotic Normal Disgusting Amusing Boring

2. “They eat a food from a paste made from the seeds of a type of grass, cooked once and then 

burnt near a flame, which is smeared with fat from an animal. They eat this with the albumen 

from a bird. Traditionally they can only eat it at certain times of day.’

Bizarre Delightful Interesting Disturbing Exotic Normal Disgusting Amusing Boring

3. “Almost the entire population is addicted to a plant substance which they drink with water 

and other animal or plant substances. They speak openly about this addiction apparently 

without shame and have evolved certain rituals around its use.”

Bizarre Delightful Interesting Disturbing Exotic Normal Disgusting Amusing Boring

4. “Women seem to have a hard time. Modernisation only seems to have brought them more 

work to do and men don’t respect them at all.”

Bizarre Delightful Interesting Disturbing Exotic Normal Disgusting Amusing Boring

5. “They arrange themselves in rows and sit in the same room for up to 2 hours without moving.    

Many of the people in the same room are strangers to each other.  Some may engage in this 

ritual several times per month”.

Bizarre Delightful Interesting Disturbing Exotic Normal Disgusting Amusing Boring

3rd/4th Class

SPHE

Strand:  Myself 
Strand Unit:  Making decisions
• Recognise and explore how the views, opinions, expectations and responses of others can influence personal deci-

sions or actions

Strand:  Myself and others
Strand Unit:  Relating to others
• Listen carefully and reflectively to others
• Use language, gestures and other appropriate behaviour to perform social functions

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• appreciate the diversity of people or groups within communities and the importance of mutual respect, empathy 

and understanding for living together in peace and harmony
• examine how justice, fairness and equality may or may not be exemplified in a community
• explore some of the issues and concerns in the local or national community
• discuss the role of leaders and organisations that serve the community at different levels and the influence that 

they have

Curriculum Links

Responding to racism

English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Become increasingly aware of the importance of gesture, facial expression, tone of voice, audibility and clarity of 

enunciation in communicating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Give and take turns in speaking and experience a classroom environment in which tolerance for the views of oth-

ers is fostered
• Practise the common social functions in the everyday context of class and school
• Initiate conversations and respond to the initiatives of others in talking about experiences and activities

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues that directly affect their life
• Discuss different possible solutions to problems
• Argue a point of view and try to persuade others to support it

Drama
 
Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding

Strand Unit:  Co-operating and communicating in making drama
• Develop fictional relationships through interactions with the other characters in small-group or whole-class scenes
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5th/6th Class

SPHE

Strand:  Myself 
Strand Unit:  Self-identity
• Reflect on their experiences and the reasons for taking different courses of action
• Develop further the ability to express personal opinion, thoughts and ideas and listen to, respect, think about 

and comment critically and constructively on the views of others

Strand:  Myself and others
Strand Unit:  My friends and others
• Explore how the opinions, views or expectations of others can influence how people relate to each other, either 

positively or negatively

Strand:  Myself and others
Strand Unit:  Relating to others
• Listen actively to others and respect what each person has to say
• Examine the various ways in which language can be used to isolate and discriminate against people
• Begin to appreciate the importance of maintaining a personal stance while also respecting the beliefs, values and 

opinions of others

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Explore how inequality might exist in the local community and suggest ways in which this might be addressed
• Recognise and acknowledge the various cultural, religious, ethnic or other groups that exist in a community or 

society and explore ways in which these differences can be respected

English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Listen to expressions, reactions, opinions and interpretation and retell or summarise them
• Be continually aware of the importance of gesture, facial expression, audibility and clarity of enunciation in com-

municating with others
Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Converse freely and confidently on a range of topics
• Give and take turns in an environment where tolerance for the views of others is fostered
• Explore the possibilities of language and sentence structure in expressing increasingly complex thoughts

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues of major concern
• Discuss ideas and concepts encountered in other areas of the curriculum
• Use a discussion of the familiar as the basis of a more formal or objective grasp of a topic or concept
• Argue points of view from the perspective of agreement and disagreement through informal discussion
• Justify and defend particular opinion or attitudes and try to persuade others to support a particular point of view

Strand:  Emotional and imaginative development through language
Strand Unit:  Oral Language
• Discuss the concerns of other children
• Discuss ideas. Concepts and images encountered in literature

Drama
 
Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding

Strand Unit:  Co-operating and communicating in making drama
• Develop fictional relationships through interactions with the other characters in small-group or whole-class scenes 

Activity 9 Do’s and Don’t’s 

Time: 30 minutes
Learning Focus: Understanding other people’s perspectives 

and responsibilities in responding to racism

Break your class into six groups and give each group a role card.

To conclude, ask one representative from each group to join together to represent the views of 
their group in an ‘Advisory Committee’ i.e. each ‘Advisory Committee’ will have one representa-
tive from the teammates, one from team management, one referee, one from the offender’s 
team and one from the governing body.  Each ‘Advisory Committee’ should discuss the differ-
ent perspectives and come to decisions regarding action that should be taken.   

Reflection:  The GAA have implemented change to their rule book, whereby incidents of racism 
are a red card offence, while the FAI sets it out as a red card offence combined with match 
ban and/ or fine to club or player involved.  The governing bodies can also decide additional 
measure in response, which help create a safe environment for all to play.  Players, umpires 
and others have been subject to red cards, match bans and barred from activity.  

(activities sheet next page)

9
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Group 1     Teammates

You are members of the team and have heard racist abuse directed at one of your teammates
• How do you feel?  
• How do you react?  
• What should be done to stop this kind of behaviour, whether from other players or 

from supporters?  
• What should the coach/ club do?

Group 2     You are members of the team management and have heard  
  racist abuse directed at one of your players.  

• How do you feel?
• How do you react?  
• What should be done to stop this kind of behaviour?

Do you:
• Substitute the player who is the target of abuse?
• Take your team off the pitch?
• Ignore it? Talk to the team as a whole about the abuse- what would you say?
• Talk to the management of the opposing team?

Group 3     You are the referee and have heard racist abuse during the  
  game but you’re not sure which player it came from.  How do  
  you react? 

Do you:
• Abandon the game?
• Mention the abuse in your match report?
• Talk to a member of club from which abuse came?

ROLE CARDS - Activity 9

Group 4     Supporters

You are a supporter of either side and have heard racist abuse during the game.  
How do you react?

Do you:
• Shout abuse at those shouting, so as to outshout them?
• Gesture or throw objects at them?
• Complain to a steward or Garda?
• Complain to your club officials?

Group 5     FAI/ GAA/ IRFU or governing body of sport

You are members of the disciplinary board of your sport and have received reports of racism 
during a game.  How do you react?

Do you:
• Ignore it and deal with other correspondence
• Investigate it.  How do you investigate?  
• Come up with a different plan.  What is this? 

Group 6     Teammates

You are members of a team and have heard one of your team mates direct racist abuse at one of 
your opponents.

• How do you feel?  
• How do you react?

Do you:
• Ignore it?
• Challenge your teammate immediately?
• Challenge your teammate after the game?
• Report it to the referee?
• Report it to your team management?
• Something else?

ROLE CARDS - Activity 9
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English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Become increasingly aware of the importance of gesture, facial expression, tone of voice, audibility and clarity of 

enunciation in communicating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Give and take turns in speaking and experience a classroom environment in which tolerance for the views of oth-

ers is fostered
• Practise the common social functions in the everyday context of class and school
• Initiate conversations and respond to the initiatives of others in talking about experiences and activities

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues that directly affect their life

3rd/4th Class

SPHE

Strand:  Myself 
Strand Unit:  Self-identity
• Recognise, describe and discuss individual personality traits, qualities, strengths, limitations, interests and abilities
• Identify personal preferences
• Express personal opinions, feelings, thoughts and ideas with growing confidence

Strand:  Myself and others
Strand Unit:  My friends and other people
• Appreciate the need for and the importance of friendship and interacting with others
• Practise and recognise the importance of care and consideration, courtesy and good manners when interacting 

with others

Strand:  Myself and others
Strand Unit:  Relating to others
• Recognise and explore various verbal and non-verbal means of communicating
• Listen carefully and reflectively to others
• Use language, gestures and other appropriate behaviour to perform social functions

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Become aware of his/her own culture 

Curriculum Links

Promoting inclusion & integration

PE
 
Strand: Outdoor and adventure activities
Strand Unit:  Outdoor challenges
• Undertake simple co-operative activities

Drama
 
Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding
Strand Unit:  Exploring and making drama
• Discover how the use of space and objects can help in building the context and in signifying dramatic themes

Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding
Strand Unit:  Co-operating and communicating in making drama
• Develop, out of role, the ability to co-operate and communicate with ithers in helping to shape the drama
• Develop, in role, the ability to co-operate and to communicate with others in helping to shape the drama
• Develop fictional relationships through interactions with the other characters in small-group or whole-class 

scenes 

English
 
Strand: Receptiveness to Language
Strand Unit:  Oral Language
• Listen to expressions, reactions, opinions and interpretation and retell or summarise them
• Be continually aware of the importance of gesture, facial expression, audibility and clarity of enunciation in com-

municating with others

Strand: Competence and confidence in using language
Strand Unit:  Oral Language
• Converse freely and confidently on a range of topics

5th/6th Class

SPHE

Strand:  Myself 
Strand Unit:  Self-identity
• Recognise and appreciate that each person is a unique individual and that this individuality is expressed in many 

different ways
• Reflect on their experiences and the reasons for taking different courses of action
• Develop further the ability to express personal opinion, thoughts and ideas and listen to, respect, think about and 

comment critically and constructively on the views of others

Strand:  Myself and others
Strand Unit:  My friends and others
• Explore the importance of friendship and interacting with others
• Explore how the opinions, views or expectations of others can influence how people relate to each other, either 

positively or negatively
• Practise and recognise the importance of care and consideration, courtesy and good manners with other

Strand:  Myself and others
Strand Unit:  Relating to others
• Explore and practise the many verbal and non-verbal ways in which people communicate with each other
• Listen actively to others and respect what each person has to say
• Begin to appreciate the importance of maintaining a personal stance while also respecting the beliefs, values and 

opinions of others

Strand:  Myself and the wider world
Strand Unit:  Developing citizenship
• Become aware of elements of his/her own cultural heritage and traditions
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• Give and take turns in an environment where tolerance for the views of others is fostered
• Explore the possibilities of language and sentence structure in expressing increasingly complex thoughts

Strand: Developing cognitive abilities through language
Strand Unit:  Oral Language
• Discuss issues of major concern

Strand:  Emotional and imaginative development through language
Strand Unit:  Oral Language
• Discuss the concerns of other children in literature

PE
 
Strand: Outdoor and adventure activities
Strand Unit:  Outdoor challenges
• Undertake simple co-operative activities

Drama
 
Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding
Strand Unit:  Exploring and making drama
• Discover how the use of space and objects can help in building the context and in signifying dramatic themes
• Distinguish between various genres, such as comedy, tragedy, fantasy

Strand:  Drama to explore feelings, knowledge and ideas, leading to understanding
Strand Unit:  Co-operating and communicating in making drama
• Develop, out of role, the ability to co-operate and communicate with others in helping to shape the drama
• Develop, in role, the ability to co-operate and to communicate with others in helping to shape the drama
• Develop fictional relationships through interactions with the other characters in small-group or whole-class scenes 

art competition

   Activity 10 Secret friend

Time: 1 week/ 1 month/ 1 term
Learning Focus:
Team building and encourage friendship

At the start of the week or term, all participants in-
cluding teacher enter their name into a hat and on 
explanation of the game each participant is given 
a name from the hat. 

This person is their secret friend. 

Note that it is secret. 

A friend is nice, supportive, trusting, helpful, kind 
and generous. Not until the end of the week/ 
month/ term, do participants find out in a ‘curtain 
raising’ presentation who is their secret friend.

   Activity 11 Helium stick

Time: 10 minutes
Learning Focus:
Team building & working together

• Line up participants (6 plus) on both sides of 
the stick.  

• Ask participants to hold out arms and extend 
their index finger.  

• Lay the stick on the index fingers of the partici-
pants.  

• Explain that the challenge of this activity is to 
get the stick to the ground with fingers touch-
ing the stick at all times.  (watch for the stick to 
rise) 

10

11
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Activity 12 Theatre day

Time: 60 minutes or over days
Learning Focus: Understanding other cultures

Participants from different backgrounds take a group of other participants and tell their 
group a story from their country. This could be the equivalent of ‘Children of Lir’ or other leg-
end but from another country. Once understood, the participants will then have to plan how 
they will act out the story in front of everyone else. 

12

story  time...

Activity 13 Walk the line

Time: 15 minutes
Learning Focus: Understanding 
communication & teamwork

Involve at least 8/9 participants.  

Equipment: Masking Tape 

Set Up:  Put a stretch of masking tape down on 
the floor to make a line. Alternatively use benches 
to form the line and ask everyone to stand on the 
bench/ line.  

Participants stand in no particular order along the 
line. 

Rules: Participants must reorganise themselves in 
whatever order the facilitator is looking for but at all 
times must have at least one foot on the line. 

Examples: - Tallest in height to the smallest in height 
and vice versa. Dates of Birth for those born in Janu-
ary through to December and vice versa.

13
 Activity 14 Getting to Know Each Other

Time: 45- 60 minutes
Learning Focus: Team building 

Ask all participants to draw a clock indicating times 1, 2, 3, 4 etc. Then explain that the partici-
pants have a number of hour long meetings according to their clock during which time they 
will discuss the topics. Give the participants ten to fifteen minutes to fill their clock with twelve 
appointments. 

After they have filled their schedule in so far as possible with appointments with other partici-
pants, the facilitator will explain the game. 

‘It is now 1 o’clock and you have a meeting to discuss ‘your school’, 2 o’clock ‘your hobbies’, 3 
o clock ‘your family’, 4 o’clock ‘favourite book’ etc. For each topic, give participants 3-4 minutes 
for the ‘hour’.

14

EQUAL
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School culture
PROMOTE INCLUSION
Activities you can do to promote inclusion in your school:

Organise Anti Racism world cup event

Produce a school cookery book

Organise a show/ event

Carry out a survey

Yellow Flag Programme

WHAT
DO YOU
THINK?

2.  Produce a school cookery book

Produce a school cookery book with recipes from different countries representing the diversity of 
the school.  Invite parents and children from your school to provide a recipe for the book.  Once 
all countries recipes have been decided, then research information about the countries.  Produce 
multiple copies of the book for sale within the school and wider community.  Host a day to launch 
the book with displays and opportunities for food tasting too!

3. Organise a show/ event

Organise a show/ event which showcases traditions of different cultures of your school or commu-
nity.  

4. Carry out a survey

Carry out a survey in your school/ community to find out what people know about racism and then 
write a report for your school newsletter or website with findings from the survey.

5. Yellow Flag Programme

Apply to become involved in the Yellow Flag Programme.  Just as schools do work in order to get 
their green flag, so as to show commitment to the environment, schools can demonstrate commit-
ment to inter culturalism with the Yellow Flag. www.yellowflag.ie This is an opportunity to embed 
equality in your school. Below are further opportunities to embed the message.   

1.  Anti-racism world cup
Pick teams to represent nationalities of your 
school/ community (if your school/ community 
does not have many nationalities, pick teams 
to represent the most common nationalities in 
Ireland)

Put the names of all participants into a hat and 
pick out names at random and allocate a coun-
try for each team.  Give each pupil a worksheet 
to fill out about the country to include:

• longest river
• highest mountain
• traditional foods
• population

• popular sports

(make activity difficult or simple depending on 
group)
Present display of information about the coun-
try. Play football tournament - Have fun!
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ASYLUM SEEKER
An asylum seeker is a person seeking to be recognised as a refugee under the 1951 

United Nations Convention Relating to the Status of Refugees, to which Ireland is a signatory. If 
someone is granted this recognition, they are granted refugee status and are no longer considered 
to be an asylum seeker.

BLACK 
People can describe themselves as black for a number of reasons, for example, in rela-

tion to their physical appearance, their ancestry, or as a political term. Some people use the word 
Black to mean ‘of African origin’; whereas others mean non-white and would include people from 
Asia for example. Black is not generally considered to be a derogatory term and in Ireland, the term 
Black and Minority Ethnic group is often used. 

COLOURED 
The word ‘coloured’ is now considered to be a derogatory term in Ireland and many 

other countries. It was frequently used in the US in the past and was enshrined in law in South 
Africa during the apartheid era when the term Coloureds was one of the four main racial groups 
identified by law (Blacks, Whites, Coloureds and Indians). People of colour is an accepted term in 
some countries but is not commonly used in Ireland.

ETHNIC GROUP
An ethnic group is a group that is regarded as a distinct community by virtue of certain 

characteristics that will help to distinguish it from the surrounding community. 

FOREIGN NATIONAL/ NON-IRISH NATIONAL/ NON-NATIONAL 
These terms are increasingly used in Ireland, particularly in a legislative context. Howev-

er, such terminology can be limited in other contexts. Terminology that solely focuses on national-
ity will become obsolete for most second and third generation migrants living in Ireland. The term 
‘non-national’ should be avoided altogether as it is both inaccurate (most people have a nationality 
from their country of origin) and has negative connotations. 

‘Foreign national’ has most recently been used in draft legislation to refer only to people who are 
not EU citizens and so using the term to refer to all migrants may also cause confusion. ‘Non-Irish 
national’ may be least problematic but again we must remember that many migrants choose to 
become Irish citizens once they fulfil all the required conditions. Outside of a legislative context 
where nationality is relevant, it is useful to ask why the word ‘national’ is required, Would I describe 
people from the UK or USA as ‘non-Irish nationals’? Where possible, the preferred is ‘minority eth-
nic groups’. 

Key TermsEquality Policy  SAMPLE

Equality Policy

The aim of this policy is to ensure that everyone is treated fairly and with respect and 
that [insert club name here] (the Club hereafter) is equally accessible to all. The school is responsi-
ble for setting standards and values to apply throughout the club at every level. Education belongs 
to, and should be enjoyed by, anyone who wants to participate in it. 

Our commitment is to encourage equal opportunities, and confront and eliminate dis-
crimination by reason of:

• Gender 
• Sexual orientation
• Marital status 
• Nationality 
• Ethnic origin
• Colour, religion or belief 
• Ability or disability

We do not tolerate harassment, bullying, abuse or victimisation of an individual, which 
for the purposes of this policy and the actions and sanctions applicable is regarded as discrimina-
tion. This includes sexual or racial harassment or other discriminatory behaviour, whether physi-
cal or verbal. Our school will work to ensure that such behaviour is met with appropriate action in 
whatever context it occurs.
The school is committed to taking positive action where inequalities exist, and to the development 
of a programme of ongoing training and awareness raising events and activities in order to pro-
mote the eradication of discrimination.

The school is committed to a policy of equal treatment of all members and requires all 
members to abide by and adhere to the policies and the requirements of the relevant legislation: 

• Equal Status Acts, 2000-2008 
• Employment Equality Acts, 1998-2015
• Prohibition of Incitement to Hatred Act, 1989 
• Any amendments to these acts and any new legislation.

The school commits itself to the immediate investigation of any claims, when it is 
brought to its attention, of discrimination on the above grounds and where such is found to be the 
case, a requirement that the practice stop and sanctions imposed as appropriate.
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Relevant books & useful links

Jane Mitchell (2017) A dangerous crossing, Dublin Little Island

Anne Frank (2015) Diary of a young girl, London Penguin

Judith Kerr (2017) When Hitler stole pink rabbit, London Harper Collins

Tomi Reichenthal (2018) Tomi Reichenthal’s Holocaust story, Dublin O’ Brien Press

Mildred Taylor (2004) Roll of thunder, Hear my cry, London Puffin

Useful links

Anti Racism training course

Training.theredcard.ie 

Holocaust Education Trust 

http://hetireland.org/ 

Show Racism the Red Card Ireland education 

www.theredcard.ie/teachers  

Yellow Flag Programme 

www.yellowflag.ie 

‘Don’t ignore it by thinking this is the other guy and I cannot be 

involved. I would say, you have to be involved because if not, God 

forbid, the same thing can happen again. No matter how wonderful a 

country is, you only need a couple of people to start spreading rumours 

and the whole darn thing can come tumbling down worse than an 

earthquake’ 

Molly Stanber Holocaust Survivor

INSTITUTIONAL RACISM 
The collective failure of an organisation to provide service or product to people due to 

racism as a feature (either conscious or subconscious) within the institution. 

INTEGRATION 
The concept of integration is a complex one and while there are many different views as 

to what constitutes integration, it is still part of an ongoing debate in Ireland. In the most simplistic 
terms, integration can be a one-way process (in effect assimilation) where minority communities 
are expected to adapt or change without any expectation of change from the state or majority 
community.  On the other hand, integration can be a multi-facetted, intercultural process that 
requires the state, majority, minority ethnic communities to work together and make accommoda-
tion of diversity, without glossing over challenges and barriers such as extremism or racism.

INTERCULTURALISM 
Interculturalism is essentially about interaction between majority and minority cultures 

to foster understanding and respect. It is about ensuring that cultural diversity is acknowledged 
and catered for. Developing a more inclusive and intercultural society is about inclusion by design, 
not as an add-on or afterthought. It is essentially about creating the conditions for interaction, 
equality of opportunity, understanding and respect. 

RACE
The term ‘race’ is a social construct used to classify people. Originally race was based 

on a false belief that biologically there were different species of humans, with the implication that 
some ‘races’ were superior to others. However, research has proved that there is no single race-
defining gene and therefore no biological basis for dividing the human population into different 
‘races’. The term race is still widely used in legislation. In Irish equality legislation, the ‘race’ ground 
is described as “race, colour, nationality or ethnic or national origins”. The use of inverted commas 
is encouraged when use of the word ‘race’ is unavoidable. 

TRAVELLER 
‘Travellers are an indigenous minority, documented as being part of Irish society for cen-

turies. Travellers have a long shared history and value system which make them a distinct group. 
They have their own language, customs and traditions. Travellers may or may not live a nomadic 
lifestyle’

Key Terms
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